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FOREWORD .

tegeher education (PBTE) leaming packages focusing upon
specific professional competencies of vocational teachers. The
competencies upon which these modules are based ware iden-
titied and verified through research as being important fo suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction. The modules are suitable for
the preparation of teachers in all gccupational areas. _

This_module is one of a series 3f 100 performance-based

Each module provides learning experiences that integrate

theory and application, each culminates with criterion refer-
enced assessment of.the tdgcher's performance of the spec-
ified competency. The materials are designed for use by indi-
vidual or groups of teachers In trainirig working under the
directionand with the adsistance of teacher educators acting as
resource persons. Resource persons should be skilled in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these materials. .

The design of the materials provides considerable flexibility for
planning and conducting performance-based preservice and
inservice teacher preparation programs to meet a wide variety
ofindiidual needs and interests The materials are intended for
use by universitiés and collegés, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professiopa{ development of voca-
tional teachers Further information about the use of the mod-
ules In teacher education programs s contained in three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Gulde to
Using Perforihance-Based Teacher Education Mhterialstand
Guide to Implementation of Performance-Based Teacher
Education. ., '

The PBTE curnculym packages are_products of a sustained
research and\develGpment effort by The Center's Program for
Professional Development for Vocational Education. any,in-
dividuals, institutions, and agencies participated with The Cen-«.
ter and have made contributions to the systematic develop-’
ment, testing, revision, and refinement of these very significant
training materiajs Over 40 teacher educatofs provided input i
development of imitial versions of the modules, over 2,000
teachers and 300 resource persons in 20 univesgities, colleges,
-astitubons-used-the~matertals-and-pro=
vided feedback to The Center for revision and refinement. ,

Special recognition for major individuak-roles 1n the direction,
development, coordination of testing, revision, and refinement
of these matenéls,ls extended jo the following program staff
James B. Hamiltop, Program Director, Robert E. Norton, As-

’
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~Par- +, Seet

sociate Program Director, Glen E. Fardig, Specialist, Lols Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tange Recognition s afso extended to Kristy Ross, Technical
Assistant, Joan Jones, Technjcal Assistant, and Jean Wisen-
baugh, Artist for thelr contributions to the final refinement of
the materials. Contributions made by former program staff to-
ward developmental versions of these materials are also ac-
knowledged. Calvin J. Cotrell*dected the vocatiorfal teacher
compdtency researcH\studies upon which these modules are
based Jand also directed the cutriculum development effort
from 1p71-1972. Curtis R. Finc#provided leadership for the
progrdam from 1972-1974. . . !

Appreciation is also extended to all those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously in various .
phases of the total effart. Early versions of the materials were
developed by The Center in cooperation with the voeatienal
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia. Preliminary testing of the
materials was conducted at Oregon State University, Temple
University, and Yniversity of Missouri-Columbia. :

Following p;'eliminary testing, major revision of all materals
was performed by Center Staff with the-assistance of numerqus
consultants and visiting scholars from throughout the country.

Advanced testing of the matenals was carried out with assis-
tance of the vocational teacher educators and stydents of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col- -
lege, PE I, Canada, Oklahoma State University, Rutgers Uni-«
versity, State University College at Buffalo, Temple University;
University of Arizona; University of Michigan-Flint; Unive of
Minnesota-Twin Cities; University of Nebraska-Lincoin; Univer
sity of Northern Colorado,.Unversity of Pittsburgh, Usitversity
of Tennessee, Umvereihﬁ:of Vermont, and Utah State University.

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculum'development effort from
1972 through its completion. Appreciation s extended*to the
Bureau.of Occupational and Adult Education of the U.S, Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites unde& provisions Qf EPDA
OR 5 ittorrot i the -
advanced testing effort is also extended to Ferns State Coliege,
Holland College, Temple University, and the Uniwversity of
Mi?higan-ﬁlint. : .

- Robert E. Taylor
. Executive Director  « A
N +;  The Center for Vocational Education
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HE CENTER FOR VOCATIONAL EDUCATION

TAE Ohwp Stete Univericty = 1960 Koy Resd = Columine Ohio 43210
N
. .

The Centgr for Vocational Education’s mission 1s to *
® increase the ability of diverse agencies, Institution’s, and

organizations to solve educational problems relating to
individual career planning. preparation, and progression
The Center fulfills its misston by - ’

o Generating knowledge through research. -

o Developing educational programs and products, N

o Evaluating indwiduat program needs and outcomes

_¢ Installing educational programs and products e

o Oberating information systems and services -

o Condutting leadership development and training +

a
~
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o AA
¢ "VIM -
AMERICAN ASSOCIATION .
FOR VOCATIONAL | .

. IINSTQQCTIONAL MATERIALS
Engineering Center
. University of Georgia
Athens, Georgia 30602

The Amenican Adsociation for Vocational Instructional
Materials (AAVIM) is an interstate organization of univer-
sities, colleges ard divisions of vocational education de-
voted to the improvement of teaching through better ir};\

+ formation and teggptng aids
. <




« M . °
- o : ' Ca
. * . %.; - .h H
- » P . " .
PP N ; L4 B LI | > N - s
. - . R . \\ . . )
q > -~ . - -~ - ? A o-
! iy - - ) .
[ ) \ .
.. - L - A * .
N N ps ’ - s
. N . ~ ‘ow N -
- - 40 -~
- , . o WE '
- . * . iy 2
. o«
- 4 ', i 2 *
- o]
. . - ’ . B (&) ,
S R N A \ [
' f . a ’ v . . o ﬁ
- - * L d N Il\
- . by - P .
SN . r~ - ~ . . . ~ )
* A . Z< - =z zww . . : A
) ] ! Aww P—.rm . . MDvI” < .;J.p - N .
. . =X 0 OO0k ok N L .
. Qi=> 50O >3 * co ! .
S 383 5223 . -8B . R
L Z2DZ Z “a i ) .
- b » OWA 4 Dum N 0y . - -
' (&) . . . - < N .
o} o , = ) v <
. » -, o
Ty : *
- R s B
x T . - Or N .
7)) L yR L 3
- . . . M p Q. PR
- . . > Q. .
. * ' r’ ® om-- T - Y . -
- .\ = N .
\ WW . w B .
. - . . & ra .
® . L s ] = . . .
- . 7 n ) P - M
> v . . w B O N .w
- . .
. . o - Pe
. > ¢ Lo
- . o .
g ~ M . .
o bM.. e b
e a‘l—
'~ U .
! - —d . e )
’ ¢ - .. <5
S ey - N - P . N S
& L - - . c ~ ‘ .. A S
R B s
et . - . i N .
. . vm' P} N v o~ ey ® . R . ~te . )
- < * N N , ‘. B . ! at : M . ..a w: - . v
. - .”4. . - . vnl 3 N -~ ‘. .. R . » .
- . . - . > . . L ’ N -
S~ . . . . . . .o - ), . ~ . . 4
R L .. e Lo . ST C
~ . f - 4 ° . " ° - : . -
- . 1 ) - . * & 4 )
. N ~ T
R . : S R s
..J N « L L - o' - . .I“: . N T T | em rK» . - e * v * .o .
. . I -~ LT T TR IR .
H AR b T . [ ~ L . ® :

Sssie : - . _ )

. * i -
s . 5 . . IV . OO0 # ) ’

re

Aruitoxt provided by Eic:

E\.

F




INTRODU_CTION

Sound vocational programs.are based on clearly
definéd progfam goals and objectives which spell
out the overall purposes and expectad outcomes
of the program. As a vocational teacher, yQu may

- be involved in developing goals and objectivesJor
the total votational program at your school, for
your own service area, or for an occupational pro-
gram within your service area. To fulfill this re-
sponsibility, you needto know how program goals
.and objectives are derived, and how to write clear
statements of iitent which will give real direction
to your program. ‘

In this modulé, a program goalrefers to a bfoad
statement describing what is to be achieved (e.g.,
establlsh a cooperative vocational education pro-
gramin bundmg'trades.) A program objective re-’

’

ferstoa more specmc statement descnbmg one of
the means by which a goal will be achieved (e.g,,
during the coming year, identify and secure pro-
spective training stations for. building trades stu-
dents). The development of such statements of
intent does not take place in a vaguum It is an
essential element in the whaole program planning,
development, and evaluation proceSS as deplcted
in thé figure on p 2.

This module is de3|gned to help you gain the
knowledge and skills you will need to develop and
write program goals and objectives that give direc-
tion to your program, make’ pubhc its expected
outcomes, and give you a basnsfor program gvalu-
ation.

v - "g
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- Objectives: " - :

Tomlnalobjccﬂvo' While Worlging in‘an actual«school
- . ‘situatio f;develqp program goals and objectives. Your °
performance will be assessed by your resource  person,

(

f '
Learning Experience | . .
Optional * - v

~ Your state plan for vocational education to review.’

17} @
< uslnq }(ramggeé)?g?emznlze) Assessment Form. ep- Peers’ with whom’you can discuss. recent federal
vocational legislation. .
. . Enabﬂng Objecth{qs , A vocational administrator, department chairpe¥-
. 1. After completing-the required reading, demorstrate son, or experienced vocational teacher to interview
.. knowledge of the rationale for, and the concepts 1ny -concerning the process of developlng program
volved im, developing vocational program goals and) goals and objectlves
objectives (Learning Experience I). .- earnin “Ex erlence I ne ‘ o
T 2 Aftercompletmgthe requnred readjng, write program R gd P . 3 ot
' goals and objectives for g sélected vocational pro- equire
RN - gram within your.gervice area (Learning Experience A resource person to evaluate the goals and objec-
< L. , r  tives you develop.
-, ) . . . , ! Optional - ' :
* . Resources Program goals and ob/ect/ves for a vocational pro-
gram in a local school which you can review.
! < A Inst of the gutside resoutces which supplemént those 1-5 peers to work with in evaluating each other's

contained ‘within the module folfows. Check with your
' * resource person (1) to determine the availability and the,
. Jocation of these resources, (2) to locate additional ref-
erences in your occupational spetialty, and (3) to get
assistance in Setting up activities with peers or observa-
" ‘ - tions of skilled teachers, if necessary. Your resource

. person may also be contacted Jf you have any dnfflculty
‘ directions, or in assessing your progress at any .
‘ time.
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goals and objectives.
Learning Experience ll| .

- Required ) .
An actual school situation in which, as part of your «
teaching duties, you can developig'fogram goals
and objectives. - .

A resource persog_nto assess your competency in
developing program goals and objectives.
o LY

~ .

F

.
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.

£
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« & . .
This.module covers perfogmance element numbers, 30, 31, 36, 52 from
Calvin J Cotrell gf al., Modp! Curricula for Vocatiopal and Technical
Teacher, Educatlon Report No. V(Cd&umbus. OH: Tha Center for Voca-
tional Edutatlon The Ohio State Umverscty 1972) The 384 elements in
this document form the research base for all The Center‘s PBTE module
development. . . N 't

For.information abou} the generalorganlzauon of each module, general |
procedures for their use, and terminology which 1s common to all 100"

‘modules, see About Using The Centbr's PBTE Modules on the inside
back cover -

*
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., Learning Experience
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Enabling
Objective
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‘Atter completing the required readlng. demonstratg knowledge of the
-rationalé for, and the concepts involved in, developrng vocatlonat program

. .,'“goals and objectives R B
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se

. PR o R . PRI .
. . N

-t . . T Wy - .
> N [ . ta N . N
.

- You wm be readlng the information sheet, Developr(tg Vot:ational Program ’

Yeat

Goals and Objectwes pR..6-12,
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You may wiSh to read the portion-of your state’s plan for vocational
educatron pertaining t6 goals and objectives: ior-various programs

-

- ry .

£y

” . .
. ® MR | , ’ 2.

You may wish to meet wrth peefs t0edrscuss recerﬁ federal vocational
ledislation pertaimng to the generaI purposes (,qoaI”‘) égf vocational educa--

tion C ¢ - PN
o ¢ ’ LS
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You may wis'ﬁ to |nterview a.vocational administrator, department chair- -
person, or dn experienced teacher regarding the process of developing.
vocational program goals and objectives. ¢ ¢ ° ¥ 0y
o i -, . N ',,. .\A* M
- A”‘o \‘:A i ’[}' . . 'Il
You willbe demonstratrng knowledge ofthe ratlonale for, and the' concepts
involved i in, developing vocational program goals and objectives by com- -

pIetrng the Self-Check, pp. 13—15 . L
1.‘ - - S e h -
: L e
B - f : ‘Lb f. < -t
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« *You will be evaluating your competency by comparmg your completed
Self—Check with the Model Answers, pb 1’7—-18
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F'or |nformat|on on the rationale for, an}the procedure for derwmg and
developlng program goals and objectlves read the following information

- « ' *
‘ .

%

DEVELOPING -

VOCATIONAL PROGRAM GOALS AND OBJECTIVES

As.a vocat|onal teacher you are Ilkely to be in-
volved in identifying and formulgting vocational
program goals and objectives. You may be doing
this individually, or as a member of a committee.
You may be reviewing and developing program
goals and objectives for the total vocational pro-
gram at your school, or foryour vocational service
area, or for a program within your service area—
or for all three. In addition, you may be involved as
a ,staff member appointed to write or revise the

overall educdtjonal goals and objectives for the -

total educational program.

Program goals rhay be described as statements

of “whete you wantto go,” and program objectives

‘as statements of “how you are going to get there.2 °

Before you can describe where you wantto go, itis
important to detegmine where you are and what
needs you are trying to satisfy. Hence, the process

" of developing goals and objectives requires a data

base from which relevant goals and achievable
objectives can be developed.- .

Statements of educatlonal program goals and
objectives are normally prepared in the program
plannlng process as a new educational institution
s creasd. The development of vocational educa-
tion program goals and/or objectives is required
‘as part of the Annyal Applications which local
educational agencies must submit each year to

. qualify for state and federal funds.

These goal statements are usually periodically

‘,rewsed as local student-and manpower needs

change. They also are frequently updated in
preparation for visits by state department of edu-
, cation.program review teams and for program re-
views conducted by regiondl accrediting associa-.
tions (e.g.,“North Central Association of Colleges
, and Secondary Schools, Southern Association of
Colleges and Schools). These goal and objective
statements, while developed by staff members, are
usually approved by the local board of education,
board of trustees, or otHer governlng unit.

Most vocat|onal teachers become mvolved with

A

/

developing goals at their own specuflc pr.ogram
level (e.g., productlon agriculture, diesel mechan-
ics, data processing, industrial sewing), You may.
need to revise a set of existing goals or (in the case’
of new program) develop entirely new goals. Ifyou
are the only teacher in a program, this may be-an -
individual effort, but for a program with several

faculty memb'ers; it 1s usually a joint'undertaking.

As afaculty member, you mlght also be asked to
serve on a committee to develop goals foraservice
area or for the total vocational program. Faculty
members are often represented on committees
for the formulation of goals for the school dis-
trict, Boatd of Cooperative Educatiohal Services
(BOCES), or other administrative unit.

There are several fgasons why this process is v
tmportant to a sound vocational program. First, _
it tends to clarify wrlzt is to be accomplished

* through the vocationallprogram by clearly_stating

the outcomes it is expected to achieve. Outlining
the broad goals and specific objectives of the vari-
ous levels of the vocational program helps you and
others to plan the kinds of courses and activities
that will accomplish these purposes. Based in part
on the decisions you make about overall program
goals and ob;%:tlves you can develop instruc-
tional objectives (course, unit, and lesson objec-
tives) designed to achieve these outcomes.

7]\ , -

.
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Second, your involvefiént in identifying your
school’s vocational purposas will
comm¥unicate these, goals and objgctives to stu;
depts, administrators, advisory comrittee mem-
bers, and, others in the community. For example,

~-potential employers are cbnterned about the

LEVELS AT WHICH
GOALSLAND OBUECTIVES
OCCUR

Aruitoxt provided by Eic:
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compet'encies students will possess at the com-
pletion”of specific vocational programs. If‘clear
statements of these expected-outeomeshave'bee
developed, and you are able td express them in an
understandable way to interested individuals, pub-

“lic support for the vocational prodram will be
easier.to obtain., N -

Third, clear statements of vocational program
goals and objectives are esgential to progfam
evaluation. Once you have stated what you hope to
accomplish and how you will measure the ac-
compligshment, evaluatiog of your program’s pro-
gress becomes a matter of assessing the degree to.
which you have done what you intended to do.

Foignh, in the case of identifying and developing
overall vocational program goals for the school in
which you are working, you are‘able to see how
your pa\rticular vocationhal service area and/or pro-




Ve
gram fits into the total educationai program.If a

faculty, administrators, and .advisory committee__

members work together to formulate these overall
vocational goals and.pbjectives, a more unified
vocational program, ‘which is cooYdinated with,
. and considered an integral part of, the total educa-
tional program, is possible. Similarly, when all the
faculty members in a service area or program are
involve%in developing and approving goals and
objectives for their particular‘area, a more unified
approach is IikeJy to result. A-stronger commit-
- ment to worK toward the achievement of thege
doals will also result if the persons responsible are
actively involved in their development. ~

]
Goals

One of the potentially confusing things about
goals (and objectives) is the many levels at which
the term is used. The term "pragram goals" is used
to-describe the purposes of a prbgram within a
service or occupational areasand of the total voca-
tional program. Educational goals are also de-
veloped for the total school or institution. Defini-
tions and examples of goals written for each of
theseYevels follow. f

Total édlicational program goals.—These are
institutiorfal leve! statémerits which pertain to.the
total edubati‘gnal system. They are broad state-
ments of intent which are not measurgble. They
define the conditions to be achieved year after year
if the organization is to be successful. Both the.
general education and vocational teachers should
contribute toward their-achievement.

°The“school will prepare sfudents for active énd‘
responsible participation in society. *

> > -

' Total vocational program goals.—These are
sup—iqstitutional level statements which pertain
especially to the total vocational program’ of the.
school. These are also broagd statements of pur--
pose which are not usually measurable. They
define what the vocational staff specifically will
| work toward achieving'year-after year if the voca-
| tional program is to be successful. )
E The ‘program ‘will preparé students for entry-level
-employment in their chosen fields upon gradua-
'{Ion.‘,."‘s-- o T, . N
Vocational service area or occupational spe-
clalty goals.—These are goals which address
specifically the purposes of the particular voca-
tiona| service aréa or occupdtional specialty.
¢ -,

~

Levels of Goals and Objed{ves to be Déveloped

~

: / . .
;’l\gain. they are usually broad statements of intent
which are not measurable. The attainmént of these
goals s the specific responsibility of the vocational
staff members working in the-designated service
or occupational area.

The program will prepare students for entrg#evel
competency , in * distrlbutive ‘education occupa-
tions. <y e . .
coe, v N
Whether you will be developing goals for a total
vocational program, a service area, or a specific
program within a service area, these goails often
deal with a number of topics that are of continuing
concern to vocational educators..Some of these'
continuing concerns are as follows.

e adding a new program or option withina pro- .

gram o, '

. & revising the curriculum to reflect current job
. skills i : N

o modifying the'program to better setve the

3
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- .

needs of handicapped or dtsadvantaged stu-

. Vdents__f,_*Vﬁ -

e decreasing the number of dropouts in the
program

. orgamzrng or reorganuzung aﬂ'advrsory com-
‘mittee

e conducting a student foIIow -up study

e developing a school communlty relations
plan

e increasing student participation in student

3

3

may or may not be quantmable (much controversy
_ exists over this 1ssue), they indicate what is to be
accompllshed In this sense, they usually describe
the means to be-used In achieving the various
goals. To make the program objectives useful for
program evaluation purposes, these o‘bjectlves;
should be stated in measurable form. Well-written
program objectives contain, performance, criter-
ion, and condition statements, and normally focus

.on teacher and administrator responsibilities as
théy |gvolve or relate to students.

Program objectives stiould not be confused with
instructional objectlvesrg.:ourse unit,or lessonob-
jectives), While program objectives Tocus op the

ans that will he used by teachers ang adminis- -
trators to accomplish the various goals estab-
_lished, instructional objectives (student perfor-
" mance objectives) indicate what the student will
be expected to. leatn or achieve. Student perfof-
madnce objectives -should also presént a clear
staterhent of instructional intent. -’

Sample 1 defines goals and objdctives in these

AN

ECTIVES ™ -

lnstrucﬁonal ;
Ob]ectlves J

L4

“These lnclude course unit, and lesson _
gbjectwes~ Such opjectrves describe ~
what the student is expected to know,
atcomplish, or be able.to do after com-
pleting a course, unit, or lesson. Unit
and {lesson objectives specify (1) the
task thatisto be performed (2)the ton-.
" ditions under which it is to occur, and
. (3) the acceptable standards of perfor-

mance
2,

”

’-
A \

) . Example ) '
To prepare student for entry-level com- ..
petency in the field of.cosmetology. .

)

By the completion of the program, pro-
vide students with technical compe-,
tency in the field.of cosmetology such -
that they, are able to pass the statey
licensing examination.

. vocational organizations ¢
° evaluating a program
- z
Ob]ér;tives ot
As with program goals, program abjectives are
- also developed_at various levels. Program objec-
tives may be written for the total educational pfo-,
gram, the total vocational program, aservice area,
or an occupaticnal program within a-service area.
Program objectives are usually short statements
of intent which relate back to the achievement oY, varied context§ and presents examples of each
one of the program goal statements. While these '
o)
 SAMPLE 1 .
. X * Definition .
Program Goals These include broad Statements of in-
' . * tent déscribing whatis to be achieved in
»a(1)totalschool program, (2) totatvoca-
. tional program, (3) vocational service
" atea, or (4) occupational program wrth-
oo .« in a service area.
Speggic Program These ‘include- statements desgribing
. Objéctives - . the means by which'the program goals
-+ 7 are to be accomplished, focusing on
.oy "teacher resp0nsrbr|mes as they inflve
. ( : or affect students - .
RS g .

Given a case situation desgribing the.
jo requiremerdg and opp0ttunities for
a position in cosmetology, the student
will be-able to wtite and progduce & for-
mal letter of appllcatron whichrmeets all .
the crrterla as given in the unitchecklist.

’
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Inputs for De'velopinsGéi'ﬁ@ﬁ@éieetj\ces AR

~ Th&¥‘Declaration of Purpose of the Vocational

If you are worklng with a committee to formulate
new goals or revise existing goals fot the school
and the total vocational program, a first step would
be to obtain and review a copy of already existirg
statements of‘goals from' the admmlstratlon De- -

pending on the particular situation, you mlghtalso .
. wish to obtain copies ot goal statements frongthe

school district, the Board of Cooperative Educa-
tional Servnces or othet regional administrative
unit. These higher level goals can often be found tn
a school handbook or catalogue,-or can be ob-
tained from the school administration. v

If you are working to develop specific service
area or-program goals you would, of course, want
to review any existing’ statements first (unless this
is a new program). In addition, you would want to -
consider the school’s goals for the total vocational
program,-to help focus and uhify your efforts.

There are a number of natnonal,and local factors’
which influence vocational program goals and ob- ,

‘jectives. Collecting, mforrnatnon .and obtammg
_input from- these-sources is essential If the yoca-

tional goals and objectives you develop are to be
relevant to students, ta the community, and to the -
nation.-These inputs include:
e federal vocational legislatiop
o state educational legisiation
_ o state plan for vocational education”
" e student needg and interests;surveys
e community surveys L
e /manpower data
e evaluative data -» - , . ¥

Somesources youshould tatp to (1) help.you locate
and use the above information, and (2) contribute
ideas, recommendations, and further data as you

-develop prbgram goals and ob;ectnves include.

‘e advtsory commlttee ‘ B

e busmess professnonal and mdustrlal com-
munity

o state ang area supervnsors and admmstrators
% facujty and guidance staff a

Education Amendments of 1976 (Public Law 94-
482) states that 1t is essential that— .

" goals-and objectives.of local vocat

Y. 4 \

.“Persons of all. age&tn_ afl. commun]tioa of 3
sta e--thosg'in’ htgt} schy ,thosa Who have, com-
pleted or.discontinied their formaf edication and

. are préparing fo enterthe Jabormgﬁwt.ihg;u WHQ
haye I‘gjready enterpd the lhbor:natkef but’ Teed to>
e their skiils, or’leamn_oy ones,ttm? wlth
i spectat%ducattonat handicaps.and thaee in post:
secegdq,try schools:—wili Hiave: ready actess to.yos
~catforial ratntngor?etralnlnqwhtchisbfhtghquat :
ity, which is'realistic in the tight of actual or antici-:
« pated oppo%nitlas for: oatn uLemptoyment. and
which i suitlid to theirheeds; tntqrests ~and | ability..
to benbfit from stich tratntng A g

The 1976 Amendments also glve special atten-

.-{w
B

“tionto overcoming sex discrimindtion in vocational

education progtams Jand to meeting the special
needs of populafions 5uch as the handlcapped :
dtsadvantaged mmontles, and native Amencans

Obvnously when are developmg local.goals
and’o‘bjectlves you st take jnto con5|derat|on .
relevant federal Iegislatioh In this case, you .

LEERY

5 ©
- O Feverau © .

<
LEGISLATION

<) v,
i

woulq need to cdn5|der the isspe. o should

have access to quality vocational progF#fns, and to

examine any extstmg vocdtional goals and objec-
tives, for your.school in terms of whethertar how
well you have recognized the needs of your com-
munity as,a whole.

-

Similarly, state educatl_bnal leglslation and the
state plan.for vocational educatlon influence the -
al programs.
All states must develop a plan for vocational edu-
cation which mcludes the - administrative prow-

_ si6hs forannual 4nd long-range program plans for

the-state. Examples af goals and the accompany-
ing objectlves whieh mlght be fou nd in astate plan‘

for vocatignal educatuon are shown maSagple 2.

."




SAMPLE 2

'STATE GOALS AND OBJECTIVES'

¢ "

e
cwe e -

Goais

~

\

. Objactives

N i
“To, provide vocational cooperative education
. programs for students who could profit froma
i 'COoperative arrangement petween the school
' ";and -employer for instruction and especially
. -those sfudents who are school dropout prong

’or couid benefit from financial assistance.

A

n e

}'o provide vocational education programs for
high school students. ~

*

2%

“*

-/
Similar goals, oBJectves, and the funding bud-
geted foreach goal are outlined in each state plan
for vocational education. Thus, the state plan pro-
vides information on vocationai priorities within
each state

- 4

“~TPRrneeds and interésts of students must also
be taken into consideration as you develop voca-
tional program goafs and objectives. Results of
standardized interest surveys such as the Kuder,
Ohio Vocational Interest Survey (OVIS), and
Strong Vocational Interest Biank (SVIB) can help
you determine the need for new or expanded pro-
grams. School or district-wide achievement and
. aptitude tests may indicate the need forvodifica-
tion of existing programs or emphasis on particu-
lar areas (e.g., reading or math skills)

* Information descrnbing local conditions and
needs I1s also of great importance as you review
and develop vocational program goals and objec-
tives. Community (occupational) surveys contain
information about the community, the people, the
s¢hool systerﬁ and the o¢cupational outlook (e.g.,
short- and long-term manpower needs in the labor.
market) in the community. Program goals relating
to the addition, deletion, or modification of voca-
tional programs need to be based in part on this
type of information.

For example, if a recent community survey re-
Veals that employers feel the graduates of your
program lack fhe ability to cooperate with fellow
workers you might consider developing a pro-

! §

1 Adapted from Ohio State Plan for the Admunistration uf, Vocational
Education (Columbus, OH State Department of Education Division of
Vocational Education, 1975)

S

a3
11

Q

0
i

To provide by 1980 an occupatronai work ad-
justment program for all dropout prone youth
*below the age of 16 years, which equals 18% of
the youth in grades 9.and 0.

.

To provlde by 1980 a preparatory job training
vocational program for 5§0% of all high, school
~ students 16 years of age and above as weII as
" other qualified groups

0

+
e
’

A

gram goal relating to developing cooperﬁt?ve’ at-
titudes and skills in group interaction Check with
local school administrators, fellow vocational
teachers, and the state department of education
on the availability of community surveys in your
geographical area.

<

Manpower data from the national and state
levels summarize information on the number of
people currently erhployed in various occupations,
and the projected need for workers in specmed
occupations. Suppose recent manpower data In-
dicate increasing opportunitiesand or demand for
women workers in your occupational specialty
Based on this information, you might develop a
program goal relating to the recruitment of female
students into your'program, if 1t has tradltlonally
attracted only male students

X3

This information is published by the US De-
partment of Labor. and may be obtained at the
library or directly from local vocational adminis-
trators. Additionally, each state department of vo-
cational education réports on the number of stu-
dents enrolled in and completing vocational pro-
grams within the state This information can be
obtamed from argaorstate vocational supervisors

Another essential input as you formulate voca-
“tional program goals and objectives is evaluative
data in the form of sfudent follow-yp studies, em:
ployer surveys, local, state,.or regional program
evaluations;yand advisory committee recommen-
(dations .

If a student follow-up study reveals the reason
students are havimg difficulty obfaining jobs is that
" the present prograrm does not provide any place-
ment services, an appropriate. goal might be to




. .

%o

)

1

initiate a progrant of student placement. If an em-
ployer survey indicates that graduates perform-
certam tasks very poorly, a goal might be to re-
structure the curriculum to include more em-
phasis-on these tasks. If a program evaluation re-
veals that over 50 percent of the students choose
not to enter the occupational area for which they
-were- trained, perhaps a useful program goal
would be to implement a better orlentatlon and
selection. procedure,

Check with.department heads and adminis-
trators for these data. If such information is not
avdilable, you might consider the collection of
_these data as an appropriate goal 2

Whether you are working alone or with a com-
mittee, the development of vocational ‘goals and
objectives at anyJeveI should involve a variety of
persons if the results are to be representative and
acceptable to those who are affected by such de-
cisions. Don't overlook the contributions fellow
faculty members in wour program might make.
They may perceive program needs you have over-

looked :ln addition seekmg input from other '

teachers makes their support of the goals devel-
oped more likely. Some goals tan be accom-
plished more effectively if all faculty members are
involved. if a goal is to increase enrollment in stu-
dent vocational organizations, this will be easier to
accomplish if the entire faculty works together.
Working with other teachers in the department has
the additional advantage of strengthening com-
munications and unifying program efforts.

‘.
»

]

y

-

2 To Q\EKIII in collecting evaluative data, you may wish to refer fo-
Module A-10,Conduct a Stugent Foliow-Up Study, and Module A-11,
Evalugte Your\n&nona/ Prograre™

L N /-\

i1

© .
* [}
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v «
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/\Gwdance personnel can also provm'e vaIuable
input. For examplé, if other data indicate the need -
to establish”a new program, you may work with
Juidance personnel in ascertaining (e.y., through
student interestinventories such as the Ohio Voca-
tional Interest Survey—OVIS) if there is sufficient

“ student interestin such a program. f data availgble
from guidance personnel indicate that some
students (e.g., special needs populatlons)aare not
-aware of opportunities available to them, in voca-
tional education programs, one of your goals
might be to increase awareness among such stu-
dents of the options open to them. If a goal in-
volves modifying a program to meet the needs of
a special population (e.g., handicapped or disad-
vantaged), guidance personnel need to be well-
informed so that they can help identify the stu-

-dents who would most benefit from it.

By contacting state "and/or local* vocationéT .
supervisors, you may get,valuable information on
state and area occupational opportunities, plus-

* up-to-date information on current efforts to pro-
-vide vocational services. Cooperation and-coordi~-—
nation can prevent dupllcatlon of vocational ser-
vices and help you set worthwhile goals.

You will rieed to keep school administrators in-
formed, because many goals and objectives might
affect areas for which administrators have direct
responsibility. For example, if a goal involves add-
ing a new program or adding an option within a
program, additional staff may need to be hired.
Additional facilities, space, and equipment may
also be needed. If a goal is to serve physically
handicapped students, mote effectively, speclal
equipment may need to be purchased and facili-.
ties may need to be modified to accommodate
wheelchairs:

By seeking input from a variety of relevant
sources. before you begin to prepare .pffogram
goals and objectivesy you help ensure that your
program’s expected outcomes truly reflect the -
needs of your students and of the community in
which they will be working. It is also true thatthe

. better you understand what you are trying to ac- *
complish, the dreater your Chances are of ac- -
: compllshlng it.

B

\
2

20
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?&"‘\’lnal You may wish to obtain and read the portion of your state’s plan for
y ' vocational educatidn which relates to state goals and objectives. /

"

\ ’/ 'l . h
/ Ootional You may wish t@lth peers who are also taking this moduie to
A“’:“w; discuss recent federal vocational legislation pertaining to the genéral
\ ' purposes (goals) of vocational education.. .

+ -

-

You may wish to interview a vogational administrator, department chair-
Optlonal person, and/or ah’experienced vocational teacher regarding the process
Adtivity ' of developing vocational program goals and ob]ectlves at various levels *

| . ' ' {total school, service area,.etc.).

Tht following items check your comprehension of the material in. 'the ™~
. information sheet, Dévelopmg Vocational Program Goals and Objectives,
7. pp 6 12. . [

—SELF-CHECK

+ | Essay:

Each of-the three items below requires a short essay-type responsve Please explaln fully, but briefly, and
make sure you respond to all parts of each item. . .

1. Differentiate between vocatlonal program goals and program objectives, and explam their reldion-
ship to-total educational program geoals and to instructiqnal objectives.

~ .

<
N .

o




regional accrediting association. The followung day, Mr Norton received a notice asking hlrn serve’
on a commlttee updatlng goals and objectives for the mdustrlal occupatlons prog?am is first

“busywork”? -

.




; { -
TR J
3. Ms..Parsley, of the radiologic technology program was more positive than Mr. Norton abbut her
assignment. She announced that she was going to lock herself in her office all a‘fternoon ahd have a @,

I!st of program goals and -objectives by five o'clock.
Comment on Ms. Parsleys procedure for developing goals and objectlves for her program

. g
' b ™

-
A N

~

Il. Identification: ~
Ident|fy the level of the following goals and objectives by placing the}gppropruate Ietters (as m‘tcated
below) in the blank to the left. Briefly state the reasons for your classifications.

PG-program goal
PO-program objective
IO-mstructlonal objective
.1. To develop in students a favorable attitude toward continuing thelr education after gradua-

4

/  tion. “\
DL S 2 Provide stenographlc students with skills, satlsfactory for nitial employment in takl
-t C, dictation and transcribing notes, filing, typing, using dupllcatlon and reproQuctron
machines, and acceptlng administrative responsnbﬂ*s -
occupatlons fleld upon graduatlon

——— 3 Toprepare students for obtaining positions in the hea
4. Given the proper tools,-adjust automoblle spark plug electrodes within a tolerance of

~

+-.001 inch. (
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Compare your written responses on the Self-Check with the Model An-
swers given below. For part |, your responses need not exactly duplicate .
the model respenses; however, you should have covered the same major .
points. For part Il, identification of the levels should exactly duplicate the
model responses; your explanation should closely matoh the model re-

Feedback

. %

sponses. ‘ ;

MODEL, ANSWERS

|. Essay: -

I. A vocational program goal describes a broad
intent or purpose for (1) the total vocational pro-
gram at a school, (2) a service area (e.g., dis-
tributive education)', or (3) a program within a

. servicearea (e.g., child care program in occupa-
tional home economics). Program objectives
are more concrete statements describing the
means by which program goals will. be ac-
complished. .

Total educational program goals (e.g., to pré-
pare students for active, responsible participa- *
tion in society following graduation) are very
broad statements of intent for an entire school
orschool system, which areone importantinput
intogthe development of vocational goals at a
particular school. _Instguctional objectives
(course, unit, and student performance objec-
tives) are increasingly.specific statements ofthe
means by which program goals and objectives
" will be accomplished.

2. Mr. Norton is apparently anaware of:the rela-
tionship between his classroom teaching and
the program goals and objectives he has been
asked to work on. Clear statements of overall
intents and the means by which they will be
accomplished in the industrial occupations
program can give direction to Mr. Norton's
planning of his.courses, units, and lessons ¢

-

Mr. Norton's classropm teaching should not be
taking place in avac’i:um or isolated from what
is going on infhe rest of the occupational pro-
gram or the vocational program as a whole.
Students, administrators, members of the
community—and bers of the regional ac-
crediting association—are rightly concerned
with the expected outcomes of the industrial
occupations program, and with how various
courses within it relate to these overall goals,
and objectives. A more unified program, the
accomplishments of which can beevaluated on
the basis of ?Iearly defined expectations, can

énd should result from the work Mr.‘ Norton has
been asked-to do.

3. Judging from Ms. Parsley's assumptionthat she
* can generate a list of program goals:dnd objec-
tives in one afternoon,'she probabt&j’does not
intend to seek input frondother radiologic tech-
nology faculty members and her administrator.

. A list of goals and objectives‘can be developed
by one person, but it should be based on mean-
ingful input from various sources if it is to be

accurate, relevant; acceptable to all con-
cerned. -r:»ﬁjn‘, . .
Aside from seeking the suggestions of such
people as faculty, administrators, advisory
committee members, etc., Ms. Parsley should
review federal and state legislation and the
¢« state plan for vocational education, community
*and student surveys, manpower data in the
health field,«and any availablé% aluative data
. .on the radiologic technolbgy‘brogram Unless
she has done the groundwork previously and is
simply, writing up the final version, the geals
and objectives Ms. Parsley generates during

the afternoon will probably nofbe very useful to
the program.

t

¢
D)

Il. Identification:

1. PG. This is a broad goal for a total school proz © '
gram and/or a total vocational prograg\- . * '
2. PO_This objective focuses on teacheﬁéspb‘n-
. sibility in providing both the skills and the levels
of skills students should possess at the comple-
tion of a vocational program within a service
area. - .

3. PG. The intents of a service areaare outlined in
. this goal. It is stated in broad terms, without
accompanying conditions or criteria. -

4. 10. The objective describes a single skill a stu-
dent will be able to perform at the end of a unit
or lesson. The conditions under which the per-
formance 1s to occur and the acceptable level of
performance are described:




.\ " LEVEL OF PERFORMANCE: For part I, your responses should have covered the same major points as
the model response. For part ll, you should have identified all four statements correctly, your explana-
tions should have closely matched the model responses. If you missed some points or have questions
about any additional points you made, review the mateial in the information sheet, Developing Voca-
‘taonal Program Goalssand Objectives,-pp. 6-12, or check with your resource person if necessary.
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“For mformatndn_gn the pro‘ceduFe for developing specific'program objec-
tives from an anaIyS|s of program goals, read the following information

shéet
U ’ A .

L DEVELOPING s S

PROGRAM OBJEQ:I'NES FROM PROGRAM GOALS . >

A’program goal is a genéral s;atement descyib- vnsﬁe. audible, or meagﬁrable. They indicate the
ing a broad purpose or intent. Sometimas goals criteria to be used to recognize when the objec-
N are stated briefly; sometimes they are.not—but tivés have Been achigved, and are thus he1pfu| in

one thing all program goals have incommon is progﬁam gvaluation,, —

their lack of real speciﬁcity Note, .the following »

, Progtam objectives meke it easi Yor you to

examples.” . asseséJ where you arg, where you walxbl\.to go, and

! o Develop student leadership- skills.- . - how you plan to getthere. As indicated in Sample
" ¢ Developinstudents a posmve attltude toward 1, if you were a cosmetology teacher, ang one-of

work. . ‘The goals of your program was “to prepare stu-

¢ Provide students with sknlfs necessary to enter _ dents for entry-level ompetency in gosmetology,”
post-secondary programs. ' . .. ‘one of your program objectives might state: “By

e Provide students with marketabls. skills in the completion of the program, provide students

* use to recognize when-:the goals have been
achieved, or the conditions-under which ‘the at- Developing ngram Objectives
titudes or skills are to be developed Hasthesec- ° Oneof the successful processes for developing
T ohd goal above been met whén students apply for specific program objectives is a six-step proce-

a job in that field, or wiien-they receive their first  dure called goal analysis: This is a modification of
pay increment on schedule? Is this attitude tobe < .

developed early in the program, qr by its comple-
tion? Program goal statements indiecate what
areas, attitudes, skills, btc., are considergd impor-
tant, but not how the goals will beimplementedln, .
a particular setting.

Specific program objectives are base¥ on pro- -
gram goals, but are much more descyiptive and
concrete. They specify activities which aredirectly

) Y X o *

a five-step procedure developed by Mager® The

function of goal analysis is to describe the essen-

. tial elements of general goals in order to identify

specific objective(s). It is a procedure for describ-

ing whata goal really means: By developing cri-

teria for each performance and identifying the

_congitions relating to the performance; the “fuzzi

. ness” disappegss, and itis possible to aspertamthe
deqqaito which the goal has been achieved.:

/

. N L -~ bod

-

p
3 Robent FAMager, Gog) Analysis (Beimont, CA Fearon “Publishers,
1972).

P

. data processing. ‘ . , with technical competency in the field of cos-
. . - s oy metology such that they are able.to pass the state
The above statements express very clear pur- Incensmg’éxammatlon 5~
' poses, but do not indicate the: criteria one could - :

\

N~
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Remember, even though you may be working
—alone doing the actual writing of program goals
nd objectives, they must be based on national
rends and identified local needs in your commu-
nity. Good program goals are no} created in a vacg
uum. Information must be sought from a variety of
sources mcludlng business, industry, and com-
munity contacts, advisory committees, university
and state department personnel, and adminis-
trators: Equally important are the needs, hopes,
and desires of the students.The first step involves
~writing down the program goal, using whatever
¢ words best describe your intentions. For exam-

Jop:siddent ieadership:skills: ~ - .,

——Second write down the performances or ac-
tions which must be accomplished to achieve the
goal. Performances describe the activities to be
engaged in to achieve a goal, and contain an ac-
tion word or verb. Usually there are several per-
formances or objectives for each goal. For ex-
ample, for the a@ve goal, the performances or
-activities to achueve thls oal mlght include:

Third, write down the criteria which would
cause you to agree that the performance for the
objective has been achieved, without regard for
duplication ar generalities. Don’t attempt to write
%omplete objectives at this stage, use only words

\nd phrases. It may help if you try to answer the
question, “What will | accept as evidence that this
objective has been achieved?" For example, if
your objective is "toincrease student partumpatnon
in the student.vocational organization,” what will
you accept as evidence? . ... increased member-
ship?.. . a chapter which accomplishes more ac-
tivities'7 . increased student participation in vo-
cational contests? Write down everything you can
think of in this step without concern for duplica-
tion, level of specificity, or editing. First drafts are
for gettmg things down, not for perfection.

Step four is sorting (evaluating) the criteria

items you have listed in the prewious step. Once

. you have identified a performance (action) neces-

sary to achieving a goal, and drafted a list of tenta-

tive criteria you think could be used to judge

~ whether the performance has been accomplished,

you sho carefully review these criteria and
eliminate those which— . T

o simply duplicate the performance'statement

’
e are so genéral that they are actually goal
statements

¢ are statements of procedure for accomplish-
ing the performance, not criteria for judging
whether the thing has beenvdone

e are inconsistent wnth the performance you
identified <

You should keep only those criteria which fare
appropriate for this performance. For examplg, if

“to increase student participation in the student
is one of the perfor- |

vocational organizdtion.’

mances (actions) you determine should be ac-

complished to achieve the §oal of “developing

student leadership skills”, you might, on a first try,

have come up with the followung criteria for judg-

ing whether partucnpatlon has, in fact, been in-
. creased. .

1. Student. enrollmentm the studentVocatlonal
Organgzatlon ha& lncreased ) y ten percent,

rd leader-

- ship'aictivities has been-developad.

_ 5 Members jave been motivated to participate
~in:the.student vocati nal-organization.

4NA positive attitudejn s’fudemsptﬁ-ﬁ .

: Memb’er partic(patl ‘on studént vocational

- - pan Tl
7. Student voca orgah/zatlon publ/c rela-
tlons efforts have p&j terms of greater

support by. the business: comm

In carefull examining these tentative criteria, \

you would nb doubt recognize that only three are
really appropriate criteria for judging whether stu-
dent participation in the organization has in-
creased—the first, third, and sjxth The second
statement mvo[ves a step you might take in your
attempt ta incréase student participation, but is
pot a measure of how well you succeeded The
fourth statement is rea)if\a general overall goal,
much like the goal you ard, attefhpting to achieve
'througP#increased participation in the student vo-
cational organization.

The fifth statement nearly dupllcates the per-
formance statement, and gives no indication of how
one would know when attempts to motivate had
been successful. The seventh statément definitely
gives a criterion (greater support from business)
for judging the success of an action (public rela-

"tions efforts), but not the action under considera-

tion (increasing student participation).
The first, third, and sixth statements, on the

anlzation: commlttees has been ox-e

~




i -

other hand, give us concrete, measurable ways of
+; determjping whether more students are participat:
" Ing_in the orgarization. In the fifst, overall enroll-
ment has increased (presumably, the ten percent
figure was arrived at based on meaningful data). in
the third and sixth, mvolvement incontests and on
committees has increased.

Step five involves adding conditions to the per-
formances and criteria to form specific program
objectives: A complete program objective contains
the performance or action to be accomplished,
the criteria for judging whether it has been ac-
.complished, and the conditions or circumstances

~under which it will be accomphshed The condi-
tlon often describes when the actnvuty willbe done.

Dliring the -nextschool| year, increaséstudent
“participation” in” the student’ vocatlonal
,ganlzatlan by ten percent.« L N

You have no doubt recogn:zed that well-wrltten‘
program objectives, like student performance ob
jectives, contain performance criteriony-and con-

-+ dition statements. There are differences between
the two; however. Student performance objectives
are student oriented, arid deal primarily with rela-
tively specific student tasks. Program objectives
are teacher oriented and broader in scope, deal-

.ing with the outcomes of the program and the
activities teachers will be responsible for (al-

though administrators and others may\be in-
volved).

In addition, you may have rgalized that t‘xﬁe ydu
- have developed some program objectwes using
this step-by-step process, you Will probably find
yourself integrating or combining some or all of
the first five steps. For example, you will probably
be able to generate appropriate-ctiteria in asingle
step (combining stéps 3 afd 4) once you have
gained some experience in recognizing such cri-
teria.

The sixth and fipal step is to evaluate the pro-
gram objectives you have developed. In evaluating
the program objectives you have developed, re-

~ vrew e conditions, criteria, and p®rformance
statements fog, each objective in terms of whether
they are clear, complete, and realistic. For ex-
ample, if you wish to achieve increased, student
participation in the student vocational organiza-
tion, do the criteria you have listed for achieving
this define “increased participation” clearly and
- * \

S

<

L}
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- complegw For example, are you interested only*
in increased enroliment, or in additional kinds of
participation? If the latter, do your criteria specify
this clearly? Then, review all the program objec-
tives you have wriden in terms of whether their
accomplishment will, in faot, mean that the’ par-

* ticular program gqal they are based on will
achieved. If, for example, your goal is to deve
student Ieadershlp skills,.and all your program ob-

@p'

" jectivés relate to incrgasing participation in the .

~student vocational organization, will you honestly
be able to say that the achievement of these objec-
* tives will be enough to aceomplish such a goal?

On-reviewing your objectives, you might want to
add some objectives relatmg to involving students

in the instructional process, increasing their re-.

sponsibility for their own learning and for the
learning_ of others—objectives which provide op:
portunities for students to experience and demon-
strate leadership skills. That is, you would proba-
bly recognize thatthe scope of your original objec-
tives was too narrow to adequately cover your pro-
gram goal.

There are some cautions you should observe in
developing specific program objectives, whether
for the total vocational program, a semvice area, or
a program within a service area.

s Keep the objectives at a realistic, achjevable
level. For example an objective stating that
all students in your program will be employad
in the occupation immediatély upon gradua-
tion is probably not reafistic.

Keep the total number of goals and objectwes
realistic. This may involve choosing the

. important goals‘and setting prlorntlesf their

achievement.

Use spegtflc numbers (e.g., a\50 percent in-

-

crease in enroliment) in your. objectives only

when there is a sound rationale for thetr use.

24




Developing®specific program objectives allows
you ta clearly describe how your program goals
are to be accorfplished. They are “blueprints” for
action whlchbelp you implement and achieve the
overall goals you &nd others consider egsential to

some sample goals and actions to be taken to
achieve those goals. Sample 4 lists program-abjec-
tives designed to achieve one of thase goals. If you
were writing vocational program goals and objec-

tives, you might devetop similar charts to aid you ip

a sound vocational program. Sample 3 contains  “blueprinting” your plans.

SAMPLE3 - o ‘ ,
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: <. You may wish to obtatf (through your resoJrce person, a local adminis-
o trator of vocational education, or @ vocational teacher who has been

P4 involved in developing goals and objectives) the program goals and objec-
. . tives developed for a tptal vocational program, service area, or program
. within aservice areain alocal school. Review these goals/and objectives in
- Opfional terms of— ] ) ;
Activity

o their levels of specificity
\' » o the degree to which achieving the program objectives would lead to
d . the accomplishment of the stated goals . .
. e whether the criteria for judging the aghievement of each objective are
clear and realistic - i - )

Below and on the following page is a Program Goal Worksheet for you to
use in developing program goals. First, select a program within your
s€rvice area (e.g., ornamental horticulture, child development, cosmetol-
ogy, etc.) with which you aré familiar, eithet because you are working or
have worked in that area, or because you plan to work in it (or have a
special interestin it). Then, write the name of the program you selected in -
the Space provided. -

o

Activity

Based on your present knowledge of the program you selected, develop .
L three program goals and fist them in the “Goals” column, numbering the
N R goals for easy reference during feedback. If inputs pertaining to the pro-
gram selected, such as a set of existing goals and objectives, state and
federal legislation, commuwity survey and manpower data, etc., are avail-

able to you, use these inputs in developing the three program goals. If not, __

P / . simply use your familiarity with the purposes, needs, issues, etc., of the

program you selected to generate three general goals. )

. For each goal, develop at least three or four major performances (actions)

' Ayou feel would be necessary to accomplish the goal, and Nst these in the

“Performances™ column.

. PROGRAM GOAL: WORKSHEET l

. Program: _ ... . -
GOALS . W ’ PERFORMANCES ~ '
Projects,.Outcomes, or Purposes You - Major Activity or Action to Be .
~ Want to Achieve L T Accomplished .
% ) o
' O
. , \
. 2 7 i -
- \ [y hd ” .
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. sheet.) Number your

Below is a Program Objectives Worksheet for you to use in developing
specific pfogram objectives to agcomplish one of the three goals you have
identified. First, select one of the three goals, and write it in the space
provided. Thep, enter in the “Performance Statement” column the perfor-
mances (actioréalyou identified.for that goal on the Program Goal Work-
sheet. Then, a approprlate conditions under which the performances
will occur, and one or more crjtefia for judging whether each objective has
been met. (If you need fe writing space, please use the back of this
jectives for“ea'iy reference during feedback.

PROGRAM omzé?rve{ WORKSHEET

Goal \{ \
L) \ :
PERFC;QR‘!ANCE
CONDITIONS STATEMENT CRITERIA
Time Perlod and/or Action to Be Taken Statements
Target Date’ . ) Describing Conditions
N That Will Exist It
— Objective Has Been™
- Met
) 7
— {

\ =

L §
- [
 J
” v ’ \
~
: 3
. ‘ ! -
o/
; ) C . 1' }/‘
o= 27 ' ;
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Yoy may wish to meet with a group of 1-5 peers who are also taking this

module to exchange and critique the written goals and objectives each of
you has developed. You could use the Goals and Objectives Checklist, p.
29, in evaluating each other's work. *

AN

.

After you have developed S/oyr program goals and objectives, arrange to
have your resource person review and evaluate your work. Giye him/her
the Goals and Objectives Checklist, p. 29, to use in evaluating your work.

Feedback

a
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GOALS AND OBJECTIVES CHECKLIST -

) \ . ' Name : ‘ '
,.i
‘" Directions: Place an X in the YES or NO box to mdlcate whether all goais
.7 and objectives met or did not meet each criterion. For a any goal(s) and/or  Dag A
objective(s) which did not meet a criterion, specify the,number(s) of the o . T a
. goal(s) and/or objective(s) in the space provided for comments. Resource Person
. . S - ,
/ T Yes No : Comments ~
" The program goalis: - ' D I:’
.. 1. describe broad program purposes or aims ......... L. o
q. T
2. are written at the program level....... e D D
* 3. are realistic in terms of the selected vocatlonal program D D - :
The speclflc program objectives: . g
4. are adequate to cover or accomplish the selected program - .
: 5. goal ... e [:I [:L .
5. specnfy clearly and reahstlcally D I:’ .
a. the conditions under which they will be accomplished —
" b. the activities to .be. performed ...................... D D F L .
. ¢. the criteria for measuring their accomplishment .. .. D . D h
\
» " °
: ' . S
LEVEL OF PERFORMANCE: All items must receive YES responses. If any item receives a NO response, -

review the material in the information sheets, Developing Progtam Objectives from Program Goals, pp.
. 20-24, and Developing Vocational Program Goals and Objectives, pp. 6-12, revise your .goals and/or
objectlves accordlngly, or check with your resource person if neeessary o

-
.
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| Learnlng Experlence 1]

» e

oy FINAL EXPERIENCE

Terminal
Obijective

: At & tima when your school situation req ] _
" “memberof a faculty committee) to prepare vocati
<objectives (e.g,, in preparation for a program reviey
- Ing association), develop (orrevl
objectives for (1) your school's t
rea, or (3) a program within you
. revlewing any existing program goals
’sOrvice. aréa,etc. ¢, - o)
o reviewing state and federal legislation ahd your
~ tionat educatlen P ;
e revlewing community survey and , nbower-clata

- . reviewing any’ existlng evaluallile data y

-

: r, ’ .. obtaining inputfromavarielyof person'ssuchasotherta th mem-
o ~1~~Mm~adviwrwcemmiﬁee~membem -administrators,-guidanc

- NOTE: As you complete eech lorabow actiwlles, .document your '
.~ actions (in writing, on tape, through a log) for essessment p‘lirposes a&

j ourtotal competency wlll be assessed by yourresource person using the
: Teacher Performance Assessrhent Form, pp 33—34

"wﬂ ?

Based upon 1 the criteria specified in this; assessment instrument your'
* resource.persori will determine whether you are competent in developlng \
progratrbgoals and objectlves. e a0 A )

e »x'w* ~ . »
[ . v
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TEACHER PERFORMANCE ASSES'SMENT’FQRM

o

. Develop Program Goals and Objecfijves (A-6) ) 3
. . : ) ’ j . N;me ;
Directions: Indicate the level of the teacher’s accomplishment by placing :
an Xin the appropriate box under the LEVEL OF PERFORMANCE heading.  cae .
If, because of special circumstances, a performance componerit was not :
. applicable, or impossibie to execute, place an X in the N/A box. . Resource Person -
' LEVEL OF PERFORMANCE
[ — . ‘ - . T
. AN . L @ ~
s . ‘ A
— e i o - Q\
— d ()
A > c7\
\ 3 . #’ (3] S Q. ©
_____ / § F ¢ 7«
In gaining input.for program goals and objectives, the T .
teacher: ’ , —
1. obtained and reviewed input from a variety of sources, . - . .
, including: . ’ -
a. existing program goals,and-objectives .......... (P D 4@ D
b. federal and state vocafional legislation ............ ‘ D ) QD

s
d. student needs and interest surveys................

t

oog

|

OOocfod

[sinmis]s
OOCo 0!

€. COMMUNItY.SUIVEYS .. ... ..ottt

min(nfm
1 EOOQ0

B
(]
E{\'

[

[

c. the state plan for vocatiorfal educat'ion ........... D
| E]

[

L]

i Ena

f. manpowerdata............... ........ ST

-

g. evaluativedata.................. e

HiEIn
00

h. faculty, guidance personnel, and administrators .. ..

.
-
»>

other appropriate sources (e.g., advisory‘ committee, D
business and professional community, parents) ....

" The program goals the tgaeher developed are: LT

2. consistent with the goals of the total educational pro- £ 1
QM oot e O Ooudd Og

3. if written for’a service area or grogram within a service L - d
area, consistent With the goal$ of the total vocational .
prog‘ram........:...............-...'.............'... D D D D B D

. . : . v . o

_4, consistent with the purposes and goals of federal voca- - o

tional legislation .................... e D D D D ‘,. .

ek , s P
5.. co%sténtwith state policies for vocational education as - >
indicated in the state plan and state legislation .. .... D . D'D D )2 ﬁ
b . y . ] .
< . - -

. .
.% ! )
. N
v i .

&
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Aruitoxt provided by Eic:

9. dre drawn from dn analysus of the program goals

.

~/4 .
W%

v

-

6. consistent wnth student needs and occupational interests .

%

©

OO0 O d O odg

a0

Od OO O 0Od

7 reallstlc in termeof occupatlonal opportunities
A

8 written to describe broad aims or purposes (i.e., are writ-

‘ten at the program Ievel)

OO0 0 O O gadg

The specific ob}ectlves tue teacher developed for the vota-
tional program: , ¢ -

10. apgf adequate (suffucuent) to cover or accomptlsh each
ogram goal

11. specify clearly and reallstically
a. thecondmonsunderwhuchtheywullbeaccomplnshed

b. the activities to be performed ...

st

..................

»

c. the criteria for meadsuring.their accomplishment : ..

~

¥

L
(]
(]

)

%t‘

4
- !

< o
- .

LEVEL OF PERFORMANCE: Al |tems must receive N/A, GOOD or EXCELLENT responses. If any iterg~
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determlne
what additional actlvut|e§ the teacher needs to complete in order to reach competéncy in the weak .

area(s) \
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ABOUT USING THE CENTER S PBTEr

MODULES

’ 7
Organization

Each-module is designed to help you gain competency
in a particular skill area considered important to teach-
ing success. A module 1s made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and othets com-
bining these two functions. Completind\these experi-
ences should enable you to achieve the terminal objec-
tive inthe final learning experience. The finalexperence
in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern,

a student teacher, or an inservice teacher
i

Procedures : .
Modules are desngned to allow you to mdlvrdualize’?’our
teacher education program. You need to take only those
modules covering skiils which you do not already pos-
sess. Srmllarly, you need not complete any learning ex-
perience within a module if you already have the skill
needed to complete it. Therefore, before taking any
module, you should carefully reyiew (1) the Introduction,
(2) the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you have-read in these |
sections, you should be ready to make ong of the follow-
ing decisions: .
o that you do not have the competencles indicated,
and should complete the entire module
o that you are competent in one or more of the en-
abllng objectives leading to the final learning ex-
perience, and thus can omit that” (those) Iearnlng
experience(s) .
e that you are already competent i, thrs area, and
ready to complete the final learning experience in
order to “test out” :
o that the module is inappropriate to your needs at’
* thistime , |
When you are ready to take the final learning experience
and have access to an actual school situaticn, make the
necessary arrangements with your resource person. If
you do not complete the final experience successfully,
meet with youf resource person and arrange (1) to re-
peat the experience, or (2) compl&te (or review) previous
sections of the module or other related activities

suggested by your resource person beforeattempting to

repeat the final experience. .

Options for‘recycling are also available in each of the
* learning experiences precedlng the final experience
Any time.you do not meet the minimum level of perfor-
mange required to fheet an objective, you and your re-
source person may meet to select activities to help you
reach competency This could nvolve (1) completing
parts of the module previously skipped; (2) repeating
activities, (3) reading supplementary resources or com-
pIetmg additional activities suggested by the resource
person; (4) designing your own learning experience; or

(5) completing some other activity suggested by you or )

your resource person.
A «
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Terminology . .

Actual School Situation . .. refefs to a situation in
which you are actually worknng with, and responsible
for, secondary or post-sécondary vocational students in
a real school. An intern, a student teacher, or an in-
service teacher would'be functioning in‘an actual school

_situation If you do not have access to an actual school

situation when you are taking the module, you can com-
plete themodule up to the final learning experience. You
woulcft/hen do the final leammg experience later, 4 e,
when you have access to™an actual school sutuatlon
Alternate Activity or Feedback . refers to an item or
feedback device which may substltute for ‘required
items which, due to special circumstances, you are un-
able to complete -

Occupational Specialty .. refers to a specific area of
preparation within a vocatuonal service area (e.g, the
-service area Trade and Industrial Edygation includes
occupational spgcialties such asggtomoblle me-
ch |cs.:welding)iand electricity). = = *

Optional Activity 'or Feedback. refers to an item
which 1s not required, but which 1s designed to supple-
ment and ermich the required items in a learning experi-
ghce. | e

Resource Pergon refers to the person in charge of
your educational program the professor, instructor,
adminiStrator, supervisor, or oo ing/supervising/
classroom teacher who 1Is guldmp&c‘)u in taking this
module. -

Student . . . refers to the person who 1s enrolied and
receiving |nstruct|on ina secondary @ post-secondary
educational institution T ,
Vocational Service Area .. refersto amajor vocational
fiedd . agnicultural education, business and office educa-

- tion, distributive education, health occupations educa-

tion, home economics education, industrial arts edu-
‘tation, technical educatlon or trade and industna gdu-
cation. ~

You or the Teacher
ing the module.

. refers to the persont who 1s tak-

Levels-of Performance for Final Assessment

N/A ..The criterion was not met because It was not
applicable to the sutgatloﬁ - ,
None ... No attempt was made to meet the criterion,
although 1t was relevant.

Poor ... The teacher i1s unable to perform this skitl or
has only very limited ability to perform it.

Fair .. . The teacher is unable to perform this skill in an
acceptablgnianger. but has some abllity to perform it.
Good . .. The teacher i1s able to perform this skill in an
effectlve manner.

Excellent . . . Theteacher s able to perform thisskillina
very effectlve manner.

"
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Titles of The Center's Ca _ '
« Performance-Based Teacher Educatlon Modules :
* s » . ’ Y
. Category A: Program Planning, Development, and Evulunuon E-§ Provide for Student Safety 5
Prepare E-6 Provide for the First Aid Needs of*Students, .
t; cwm","&g‘,’n":,’:,‘:;‘ Ig;su'\‘y E-7  Assist 'Students in Developing Self-Discipline /
" . A-3 . Report the Findings of a Community Survey E-8 Organize the Vocational Laboratory
. A-4  Organize an‘Occupational Advisory Committ 2 s E-9 _Manage the Vocational Laboratory . .
3 A-§  Maintain an Occupational Advisory Committ Category F: Guidance
- ::g ’ nd'°&'::’%mg?gs z:p:ngbj?;:twes , F-1  Gather Student Data Using Formal Data-Collection Techmques
A-8  Deve y Co of s{:ﬁ, ys . F-2  Gather Student Data Through Personal Contacts *
- s Iap a Gourse By F-3  Use Conferences to Help Meet Student Neads /
-+ - Develop Long-Range Program Plans _ Ca Opportunities
N v A-10 Conduct a Student Follow-Up Study F-4  Provide Information on Educational and Career Oppo
A-11  Evalyate Your Vocational Progrdm F-5 AssnstsS:ude:t(:n Applying for Employment or Further Education
Category G: School mmunlty Relations
Catefory B: Instructiong) Planning
B-1  Determine Needs and Interests of Students G-1 ?«a?gz;Sghool—Comm unity Retations Plan for Your Vocational
- &g m:gp gtﬂgan;ﬁzg&rr;?g:e Objectives G-2 Give Presentations to Promote Your Vocational Program
Dove|op ale Plan , G-3 Develop Brochures_ fo Promoie Your Vocational Program -
g_‘? Select gtud er??:ﬁmctlohal Matenals G-4 Prepare Displays to Promote Your Vocational Program
B-8  Prepare Teacher-Made Instructional Matersals G-5 Prg:):gr?ar:naws Releases and AmclesCOncernlng Your Vocational
. Category C: instructional Execution , . G-6 Ar\;ﬂngt:i for':’z’lewsnon and Radio PresentatsonsConcernlng Your
C-1 " Direct Fidld Trips ' ‘ocational Program . .
C-2  Conduct Group Discussions, Pane! Discussions, and g’g yclem rﬁn gr‘t)\eb: r’sio;fstehe Comimunty "
posiums - "~
3 torming, Group, and Question Box  * - G-9  Work with State and Local Educators
c-3 Er?&‘:%gﬁgsm orming, Buzz up. 8 uestion Box G-10 Obtain Feedback abdut Your Vocational Progmm .
C-4  Direct Studens in Instructing Other Students » . .  Category H: Student Vocational Organifation Py
C-5  Employ Simulation Techniques H-1- Develop a Personal Philosophy Concerning Student Vocational
8_—6 guide gtudent Study t' E‘ Organizations
7 Direct Student Laboratory. xperience H-2  Establish a Student Vocational Organization _
C-8  Direct Students in Applying Problem-Solving Techniques H-3 Prepare Student Vacational Organizatloh Members for
C-9 Employ the Project Method . Léadership Roles, .
&}2 lsntroduce a L”Lmsm H-4  Assist Student Vocational Organization Members in Developlng
o-12 eumm""éfa]aouesugnm % and Financing a Yearly Program of Activities .
C-13 Emglo‘y’ Reinforcement 1% niques 14 H-5 Supervise Activities of the Studént Vocational Organization
C=14 Provide Instruction for Sipwer and More-Capable Leatners H-6  Quide Paticipation in Student Vocational Ogganization C‘Q"“’m :
C-15 Present an llustrated - Category 1: Professiopal Role and Dovolopmont .
C-16 Demonstrate a Manipulattve Skill -1 Keép Up-to-Bate Professlonally
C-17 monstrate a Concept or Principle 1 -2 Serve Your Teaching Profession
C-18  Individyalize Instruction - (-3 Develop an Active Personal Philosophy of Education
C-19. EmployXhe Team Teaching Approac . - -4 Serve the School and Community .
C~20 Use Subject Matter Experts to Present Information I-5 “Obtain'} Suitable Teaching Position
C-21 Prepare Bulletin Boards and Exhibits -6 Provide Laboratory Experiences for Prospective Teachers
C-22 Prgzentl ormation with Models, Real Objects, and Flannel +1<7  Ptan the Student Teaching Experience £ .
-8  Supervise Student Teache
C-23 Present Information with Overhead and Opaque Matenals pe nt 1eachery
C-24 Present infprmation with Filmstrips and Slides 5 Category J: Coordination of Cooperative Education
Cc-25 rmation with Films » & 4oy Establish Guidelines-for Your Cooferativé Vocational Program
C-26 ntdnformatfon with Audio Recordings J-2 ,Manage the Attendance, Tmnsfers. and Terminations of Co-Op
-7 Information with Televised and Videotaped Materials Students °
C-28 Employ Programmed Instruction J-3  Enroll Students in Your Co-Op Prog
C-29 @o tnformatlon with the Chalkboard and Flip Chart J-4  Secure Training Stations for Your Co-Op Program *
° D: | Evaluation ~ . J-5  Place Co-Op/Studgnts on the Job
. e . J-6 Develop the’Training Ability of On-the-Job Instructors  +
D-1 Establish Student Performance Criteria J-7 Coordinafe On-the-Job Instruction
D-2  Assess Student Performance: Knowledge o, J-8  Evaluate Co-Op Students’ On-the-Job Performance
. &2 Assess g:ﬁ::: gﬂormggccg: /s\:(tiiltlt;des L J-9 Prepare for Students’ Relate;! Instruction
Assess riofm : ‘o > - Supervi Employer-Em, reciation Event
D5 Determine Student Grades =~ 4-1, Supenvise an Employer-Employee App ven
D-8 “Evaluate Your Instructional Eﬂ‘ectiveness - RELATED PUBLICATIONS .
Category E: Instructionsl Management ’ . ‘ St&dacta::i li;:lde Ysing Perfofimance-Based Teacher Education
E~1 Project Instructional Resource Needs to Using ‘Pert ance—Based Teache
E-2 Manage Your Budgeting and Reporting Responsibilities F}%s::g:gonesgggatigde o \sing orm acher
E-3  Amange for Improvement of Your Vocational Facilities Guide to the Implementation of Performgfi¢e-Based Teactar Educgtlon
E-4  Malintain a Filing System
’ -~ S 7’\
) Y AJ Ll L
. For information regardlng availabilify and prices of thne materials contact—
Q
ERIC ¢ AAVIM . :
American Assoclation for Vocational Instructional Materlals .

120 Engineering Center e Athens, Georgia W) 5422586




